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Teacher training – up to the 1960s

Training of elementary school teachers prior to 1900  
Early training colleges

The first training colleges for teachers were set up in the first half of the 19th century. They were aimed at teachers for elementary schools. By 1850 there were over 30; all but 5 of which were associated with the Church of England. (Of the 5, 2 were set up by Congregationalists and 3 by the non-denominational British Society; soon after 1850 a Wesleyan and a Roman Catholic one were also set up). Religious controversy dogged much of the early training as it also did educational provision in general across the nineteenth century and into the twentieth. Many of those who established the colleges saw the new teachers as akin to Christian missionaries, bringing enlightenment to the uneducated masses. Almost all the early colleges were residential and small (with a maximum of 100 students) and conditions , especially for women, were poor. And most courses were relatively short – almost half of them were a year or less. History was one of a large range of subjects studied.
Pupil-teaching scheme

This was originally started by Dr J Phillips Kay (Later ‘Kay-Shuttleworth) who set up a pupil-teaching scheme in a large Poor Law school in Norwood. 
In 1846 a national pupil-teacher scheme was launched for carefully selected Elementary school pupils, aged 13 or more, who fulfilled certain scholastic, moral and physical conditions. They would be apprenticed to selected head teachers for 5 years. They would teach throughout the school day and be taught by the head teacher before or after school hours for at least one and a half hours per day 5 days a week. They would be examined annually by HMI. They would be paid (£10 pa for boys during the first year, with girls receiving about two thirds of this), and head teachers would be paid for supervising and teaching them (£5 for one pupil-teacher, £9 for 2 etc),dependent on the HMI examination being satisfactory. A head teacher could have one pupil teacher for every 25 pupils on the school roll.
On completion of their apprenticeship the pupil-teacher would receive a certificate which would enable him or her to sit the examination for the ‘Queens’s Scholarship’ which would qualify the holder for a place in a training college with a maintenance grant of £25 for men, £20 for women. If they could not afford to delay working, or did not wish to, they could take up a position in a grant-aided elementary school as an ‘Uncertificated Teacher’. Training college students who successfully completed 1,2, or 3 years of training would be awarded 1st class, 2nd class or 3rd class [NB latter the highest] Teacher’s Certificate which would entitle them to annual supplements to their  salary.
Developments in second half of the 19th century 
Economic depression and cut-backs and lack of status for the profession meant that training college standards  were often seen as mediocre and inadequate. A number of men’s training colleges closed during this period. Women’s were less affected as their colleges were cheaper to run (their conditions were very basic), they had few other occupations to choose from, and women teachers were in demand as their salaries were lower than men’s. 

Pupil-teachers’ conditions declined and their numbers dropped until the stimulus of the 1870 Elementary Education Act. The decade after 1870 saw a near trebling (from 12,467 to 31,422) in the number of Certificated teachers (helped by an easing of the system of passing the Certificate); a more than doubling (14,612 to 32,128) of pupil-teachers; and a large proportionate growth in the number of ‘Assistant’ or Uncertificated  teachers (former pupil-teachers who did not have a Certificate) from 1,262 to 7,652.
Within a few years the number of Uncertificated teachers was beginning to exceed the number of Certificated ones in many areas, partly because of the demand for teachers, but mainly because many small School Boards and Voluntary School managers wanted the cheapest teachers they could get. Concern grew about the standard  of pupil-teachers and former pupil-teachers, and two of the larger School Boards, London and Liverpool, began to gather them into external classes for their education. This practice spread rapidly and by the 1890s most pupil-teachers were being educated in Pupil-Teacher  Centres. London and Liverpool also improved the conditions for their pupil-teachers –raising their age of entry, reducing their teaching hours etc. The Committee of Council (predecessor to the Board of Education) was reluctantly forced to follow suit and in 1878 raised the official age of entry for pupil-teachers to 14, although not, as London had already done, to 15 until 1900. 
The Cross Commission on Elementary Education, publishing its report in 1888, considered the issues of pupil-teaching and elementary school teacher training. Its Majority Report was broadly favourable to pupil teaching although the Minority Report felt it needed massive changes and a Departmental Committee was subsequently set up, which in 1896 proposed reform not abolition . As far as training colleges were concerned, the Cross Commission made the influential recommendation that day training colleges be set up by universities and university colleges. The Government accepted this proposal and six were opened in 1890, and four more the following year. By 1900 there were 16 with 1,150 students. This was an important development as it increased the supply of trained teachers for elementary schools, ended the isolation of training colleges and the near-monopoly of teacher training by religious denominations, gave the study of education academic status as the students could study for a degree at the same time as their teacher training, although this was complicated and made the workload enormous. It also raised the prestige of elementary school teaching as a profession. The day colleges were not completely restricted to students living at home – they could live in hostels and halls of residence like other university students, but they did not have to live in the restrictive atmosphere of the isolated denominational training college. 
Training of Secondary school teachers prior to 1900  

There was a vast chasm in prestige and educational experience between elementary and secondary school teachers during the nineteenth century and beyond. The former were usually of working class origin and often seen (somewhat snobbishly) as struggling to move out of their class on the basis of limited academic and social aptitude and training. Secondary school teachers were, by the nature of their job, teaching in either endowed grammar schools or public schools. They would usually have a degree in their subject (with the exception sometimes of women teachers in small private girls’ schools in the earlier years of the century) and they would be expected to be of a class reasonably close to that of their middle or upper class pupils.
Throughout most of the nineteenth century there was very little training for teachers in secondary schools; it was presumed that a degree in their chosen subject would suffice. Obviously as there were relatively so few secondary schools a large supply of teachers for them was not necessary. Towards the end of the century, as secondary schools for girls were established, there was a move to set up training colleges for women teachers; Miss Buss and Miss Beale were among those who initiated these. Gradually universities introduced post-graduate diplomas in Education and some of the day training colleges opened secondary training departments.
Teacher training post 1900

Beginning of the end for pupil-teachers

In his history of teacher training in England and Wales HC Dent saw Robert Morant as a crucial figure in the reform of teacher training. He said of Morant:
his greatest achievement will no doubt always be reckoned his swift build-up of a statutory system of secondary education; but the changes he made in the education and training of teachers were of fundamental importance; and it is essential to realise how closely linked the two reforms were. One of Morant’s main reasons for developing secondary education was to secure better teachers for Public Elementary  schools.
 
The experience from the nineteenth century was that to get better teachers the first necessity was to improve their general education. In 1900 nearly a quarter of the teaching force were pupil-teachers and they were by far the largest source of recruitment to elementary schools. If teaching standards were to improve, the training and education of pupil-teachers must improve first. 

Starting in 1900, Morant began to tighten up the regulations for pupil-teachers; the first change upped the minimum age to 15 except where HMI authorised an earlier age (usually in rural areas). To be accepted, they must be approved by an HMI, pass a medical exam and pass an examination set by the Board of Education in Reading and Recitation, English, History, Geography, Arithmetic, Algebra, Euclid (boys) or Needlework (girls), and Teaching. Pupil-teachers were not allowed to teach more than five hrs a day or 20 per week although in some areas (eg London) they did less, in others much more. They were examined annually by HMI. When their term of service was completed they could sit the Queen’s (King’s from 1901) Scholarship exam. A 1st or 2nd class pass in this qualified the holder to enter training college although it didn’t guarantee it as applicants were far more numerous than places – in 1900 barely 44.5% of eligible pupil-teachers were accepted.
In 1903 Morant issued further regulations. From 1 August 1904 new pupil-teachers must be at least 16. From 1 Aug 1905 their hours of teaching were cut again and all must receive ‘approved courses of instruction’ amounting to at least 30 hours per year, given where possible in a fully-equipped and staffed Pupil-Teacher Centre approved by the Board of Education. Wherever possible, intending pupil-teachers  should spend 3-4 years in a Secondary School. There was a mixed reaction to all this – some enthusiasm but concern for the schools that were very reliant on pupil-teacher labour. 
In 1906 King's Scholarships were abolished. From 1907 there was a ‘Preliminary Examination for the Elementary  School Teachers’ Certificate’ which was in two parts – Part I had to be passed, and only those who passed it could take Part II. All of Part I was compulsory, in Part II, English, History and Geography were compulsory and then candidates would sit 3 or more options from 3 groups – Elementary Maths, Elementary Science and Foreign Languages.

In April 1907 Morant went much further in dismantling the existing system when he issued Regulations ‘for the Preliminary Education of Elementary School Teachers’. This introduced an alternative to the traditional method of Pupil-Teacher training. From Aug 1907 selected pupils at Secondary Schools could be awarded ‘Bursaries’ – grants to enable them to stay an additional year at school between 16 and 18. On completing this year they could either enter training college straight away, or could serve in schools as ‘Student Teachers’ for up to one year and then enter college. 
From Aug 1909 Board of Education would only recognise applicants who had been pupils at recognised Secondary schools for at least the 3 previous years and would only pay a grant to Bursars who passed (either during their Bursary year or within one year after) one of the exams qualifying them for entry to training college. Bursars could be accepted at training college at 17, a year earlier than pupil-teachers. This measure was partly in reaction to the growing criticism of the pupil-teacher system. LEAS liked the Bursar system although teachers were often much more negative, believing that it would lead to falling standards. There was also criticism that it was unfair to working class children whose families could not wait for them to start earning until they were 20 or 21. However the new system spelt the beginning of the end of the pupil-teacher system – in 1906-07 the number of newly recognised pupil-teachers was 11,018 whereas by 1913-14 it was only 1,691 (the number supplemented by only 3,012 new bursars). Dent says that although the pupil-teacher system lingered on to the outbreak of WW2 “it was pretty well extinct by the outbreak of the First”.

As seen in the previous section, the status of elementary school teachers was beginning to rise, partly as the profession became more attractive to lower middle class women and even middle class women (from 1870 onwards women began to outnumber men as elementary school teachers
). Upper class women were unlikely to teach in elementary schools; Eglantyne Jebb, founder of ‘Save the Children’ was one of the few who attempted it, and she only lasted a few months. The establishment of the day training colleges towards the end of the nineteenth century mentioned above meant that middle class women could train while continuing to live at home, and as the physical conditions of elementary schools improved, middle class parents were more likely to find teaching in them an acceptable profession for their daughters. The decline of the pupil-teacher experience as the main route into elementary school teaching also opened up the profession to girls from social classes who would not favour their children starting work so early in life. Indeed once the main route into elementary teaching was via the training college the profession was inevitably going to be mainly recruited from a higher class level than unskilled working class because from 1900-1925 “the wages of a skilled workman were roughly the minimum which would allow a family to send a daughter to training college” Even for these families, Frances Widdowson points out, “the strain on the family budget was continuous until the girl left college at 20”. 
 In her interviews with retired teachers who trained during this period, Widdowson also points out that a number of them were of a different social class from the men who trained with them at training college. She quotes one lady saying that the men at Goldsmiths College  were “very uneducated – uncivilised – put it that way…I wouldn’t mix with them out of college – not that lot”. 

Other developments prior to the First World War

From 1904 the Board of Education allowed LEAs to get involved with providing teacher training. The London County Council took this on
, although other LEAs were less involved, and by 1914 there were only 20 LEA colleges. LEAs started to provide hostels for teaching training students, mainly for women, and the old distinction between residential and non-residential colleges gradually declined.
This period saw an attempt by the Board of Education to end the influence of the different religious  denominations in training colleges. The Anglicans and Catholics were utterly opposed, the Non-Conformists supportive. The result was a kind of compromise.

Secondary School Teacher Training
From 1908 onwards the Board of Education issued Regulations for the Training of Teachers for Secondary Schools. There was no requirement or compulsion that a proportion of staff in a school (or any individual teachers) must be trained but the form of training that would be recognised was now laid down: this would be via a UTD (University Training Department), a Training College or a Teacher Training Department or a Secondary school. This training would be restricted to graduates and ‘graduate-equivalents’. It must last one academic year, consist solely of professional training, and include 1) a special study of at least one subject in the Secondary School curriculum and 2) at least 60 days of school practice, of which two thirds or more must be in a Secondary school approved for the purpose by the Board. The training was not widely taken up – men were very unwilling to train, and various Board stipulations put colleges off. The number of Secondary school teachers trained up to 1914 averaged under 200 a year, of whom c 160 were women. 
 In 1912-13 only 216 teachers  (178 women and 38 men) were trained for secondary school teaching in England and Wales 
During the 1WW many male  teachers and students joined up, and various schemes (short training courses etc) to replace them were set up to encourage women into teaching. Despite this, HC Dent sees the teaching shortages in schools during the second half of the First World War getting much more pronounced. 

Teacher training during the interwar years
The situation after the First World War

There was a wave of enthusiasm for teaching and education after the War. The ‘Burnham’ national salary scales for teachers removed the worst anomalies in their pay and large numbers of men applied for teacher training in the aftermath of the War. However the economic crisis of the early 1920s brought the enthusiasm to an end; training colleges and LEAs faced financial problems as the cuts came into force following the Geddes Committee Report in Feb 1922. 
There was also growing discussion about the nature of teacher training. How academic should it be? How long? What qualifications were necessary etc? . In March 1923 a Departmental Committee was appointed under Viscount Burnham to review arrangements for the training of teachers in elementary  schools (it did not consider secondary school teacher training). The Committee made 69 recommendations although there was some dissent – 4 of the 18 members didn’t sign it. 
The main outcomes were the abolition of the Acting Teacher’s Certificate and Preliminary Examination for the Certificate. Most importantly, a regional system of joint examining boards was hammered out – 11 groups of training colleges were now each linked with a university or university college. Each region would have a joint examining board for exams in academic subjects and the theory of education. The Board of Education would continue to assess practical teaching but a Central Advisory Committee for the Certification of Teachers, representative of the university institutions, the training colleges, the LEAs and the teachers’ professional associations, would see that standards in the 11 groups were comparable. All 11 of the groups were in operation by 1930.
The  Board of Education also accepted the Committee’s recommendation that wherever practicable intending teachers should stay in full time secondary education until they were 18 but realised that in many rural areas this would not work. In those areas pupil-teacher and student-teacher schemes continued, with special arrangements for examining them.

In July 1929 the Labour Government announced the school leaving age would rise from 14 to 15 on 1 April 1931. This would obviously necessitate more teachers and the Board of Education asked the training colleges to expand their numbers in 1929 and 1930 which they did. However cuts then loomed again and the school leaving age rise was postponed. Attempted closures of training colleges failed following widespread protest, but in 1937 when the issue of closures was raised again three women’s colleges were closed. 
Overall, throughout the interwar years, the training colleges remained fairly old-fashioned institutions. They were strictly segregated and usually had very early curfews for their members, especially women students. Most of their courses were still only two years whereas the university training departments had moved to three or even four (degree plus diploma) year courses. Peter Gordon describes the Board of Education preferring to keep the training of elementary and secondary teachers quite distinct although even in the interwar years some training colleges did offer a four year course in which the student would move to a UTD for their final year (although they still usually went into elementary teaching after that, whereas the ex-Oxbridge teachers doing the diploma year would go into secondary teaching).
  But it should be remembered that even in 1932 the majority of graduates teaching in secondary schools, including head teachers, had received no training in teaching.

The marriage bar in teaching was in existence to a greater or lesser extent throughout the first half of the twentieth century. It wasn’t fixed in stone, and would often depend on the current availability of teachers and the quality of the married teacher. Widdowson says of her interviewees, “several remembered women who married having to leave teaching before the First World War and the ban being lifted during the war. Women who married during the war could continue to teach after 1918, but new teachers after 1918 were sometimes forced to resign. The respondents conformed that by the 1920s the marriage bar was imposed fairly strictly in most areas. Yet even in this period when there was a large surplus of new college trained teachers, the rule was sometimes relaxed”.
 For some single teachers it made sense to stay single. Widdowson quotes unmarried respondents who enjoyed “the sudden increase in wages after the new Burnham salary levels in 1918 (the starting wage for a trained school mistress rose from £90pa to approximately £150pa)”, and found “they could maintain a relatively high standard of living. They all remembered having good holidays and some of them could even afford to go abroad”.
 
Women teachers continued to  predominate in elementary school teaching through the interwar years. In 1914 they formed 75% of the elementary school teaching force; in 1938, 71%.
 As described earlier, once the pupil-teacher training pattern was phased out, teachers tended to come from the lower middle classes and this continued throughout the interwar years if the findings  of Elizabeth Edwards’ research in various training colleges including Homerton in Cambridge and Avery Hill in London were replicated throughout the country. She says that her research “would seem to indicate that, throughout the period, students continued to be predominantly clever girls from lower-middle-class homes who had received secondary education at maintained grammar schools”.

There was continuing debate about the importance of academic versus professional training and how far – especially for elementary teachers – training should be child-centred rather than subject-centred. There was now a substantial body of academic literature on child development and learning; should aspirant teachers concentrate on this or was expertise in their subject and training in classroom management more important? These are issues and debates that continue to this day, with many in teacher education concerned that current Governments are uninterested in pedagogic theories and simply want technicians who can produce good exam results.
The Second World War
The McNair Report
Wartime had a considerable effect on male recruitment into teaching as it had during the 1WW. Men’s training colleges and the University Training Departments were hard hit, whereas by 1943-44 the number of women training to be teachers exceeded the pre-war figures. Many training colleges were evacuated. 
There was continuing concern about the calibre of teacher training, and in March 1942, the Vice Chancellor of Liverpool University, Sir Arnold (later Baron) McNair, was appointed by ‘Rab’ Butler, the President of the Board of Education,  to chair a committee to consider the problems of the recruitment, supply and training of teachers. At this point there were 83 recognised training colleges, 22 university training departments, and 16 specialist colleges for art teachers. The McNair Committee's most pressing - and difficult - task was to unify the diverse traditions these institutions represented. The Committee condemned the ““existing arrangements for the recognition, the training and the supply of teachers” as “chaotic and ill-adjusted even to present needs”
. Most colleges too small, poorly housed and equipped.
The McNair Report was published in May 1944, three months before the 1944 Education Act received Royal Assent and it took into account many of the proposed reforms to the education system including raising the school leaving age, expansion of nursery education, reduction in class sizes, ranking of all forms of post-primary schooling, and introduction of compulsory part-time education beyond the school leaving age. As well as its recommendations on training the McNair Committee also proposed a basic salary scale for all qualified teachers; recognition by the Board of Education of only one grade of teacher – the ‘Qualified Teacher’ which would be for people who had “satisfactorily  completed an approved course of education and training”, or at the discretion of the Board of Education “persons with good academic or other attainments”; abolition of the ‘Pledge’ (scheme introduced in 1911 whereby some teaching students in university training departments  agreed to work for a certain number of years in maintained schools in exchange for grants to cover their studies. It was finally abolished in 1951 – after that they merely had to sign a ‘Declaration of intent’ to teach in maintained schools).
As far as teacher training was concerned, the Committee were divided as to how to effect reform, with half wanting wholesale reorganisation of the training system, the other half wanting a system of enlarged joint regional boards. The compromise proposal was that each area would have a federation of approved training institutions headed by a university which would house an area training organisation (ATO) for all of them, serviced by a department of education in the university. The UTDs (University Training Departments) now began to be known as UDEs (University Departments of Education). Several ATOs were established in 1947 and all were in operation by 1951. 

The area training organisations (ATOs) were soon known as ‘Institutes of Education’ (or ‘Schools of Education’ in a couple of cases. They varied considerably in size and in the number of their member institutions but all had at least one UTD. All their governing bodies had to report back to their university which had ultimate control over them. The Ministry of Education said every ATO had five basic functions – 

1) supervise training courses in member colleges and further their work in every possible way. 

2) recommend to Ministry of Education those students who had successfully completed training courses in member colleges of departments of education for Qualified Teacher status. 

3) plan development of training facilities in their area. 

4) provide an education centre for students in training, local serving teachers, and others interested in education. 

5) provide facilities for further study and research – including refresher and other short courses for serving teachers.

On the whole the system developed well  but there were problems due to poor accommodation, shortage of staff and the enormous areas some ATOs covered.

Wartime/Post-war emergency training scheme
During the war it was realised that, given the likelihood that the school leaving age would finally be raised, there was a need for many more teachers. An emergency scheme was devised, aimed particularly at ex-services people. They would not have to have specific academic qualifications but the selection process would be rigorous. The training would be concentrated into one year and there would be a two year probationary period. The initial scheme, in Dec 1944, was on a limited scale and with limited eligibility but it attracted many applicants . In June 1945 the scheme was opened to all men and women who had served at least a year in HM Forces or in a war industry and applicants poured in – 5000 a month by December 1945. 
This resulted in the problem of finding college places for them all but eventually, by Dec 1947, fifty five new temporary colleges had opened, in a varied assortment of buildings – country houses, hotels and boarding houses, hospitals etc – offering nearly 13,500 places. Students ranged from 21 to over 50 and came from a wide range of civilian occupations although clerical workers predominated. Over three quarters had some secondary or technical education and about half had School Certificate or higher qualifications. Training staff came from all branches of teaching, but mainly secondary schools. There was enormous enthusiasm and keenness to get on in the early years of the scheme, although many students had problems settling in to systematic study and working on their own.
Gradually the emergency colleges were transferred into permanent ones and by August 1951 the last one closed. Dent concludes that:

For many years teachers and administrators debated the value of the Emergency Scheme. What is certain is that it produced about 35,000 Qualified Teachers, and this made practicable the raising of the school leaving age in 1947. (By 1951 one in six of the teachers in maintained schools was emergency-trained.) Many of them proved above-average teachers, and more than a few first-class. On the other hand, there was possibly a higher proportion of weak teachers than among those produced by permanent training colleges.

Developments after the Second World War

1940s
In 1946 the Minister of Education, Ellen Wilkinson, announced it was Government policy to have only Qualified Teachers in maintained schools. All uncertificated teachers with 5-15 years’ service were offered the chance to do a shorter course leading to the Teacher’s Certificate. Those with longer service than 15 years would be given the Certificate without studying if the reports on their work were satisfactory; those with less than five years’ service had to do the normal two year course. By 1953 there were under 2000 uncertificated teachers in maintained schools.

The mid 1940s saw the Government encouraging LEAs rather than ‘Voluntary’ groups (usually denominational) to establish new teacher training colleges. So whereas in 1939 there were 63 Voluntary and 38 LEA colleges, by 1951 there were 76 LEA and 56 Voluntary. The only Voluntary body which increased its colleges was the RC Church – from 9 to 13.

1950s

By 1951 nearly 25,000 students were training to be teachers, more than twice as many as in 1939 but even this was not enough to fulfil demand. In 1946 Ministry had officially requested that colleges overcrowd their accommodation to try to accommodate some of the extra students needed and apart from the years 1950-55 this was what happened for many years. 1950-1955 saw some relaxation in the pressure because the entrants from HM Forces and war industries dried up and too few boys and girls were staying on at school to get the required entry qualifications. 
Girls were in particularly short supply, despite the fact that 60% of all girls staying at school to 17 and not going to university went to the training colleges. In the early 1950s several women’s colleges could not fill their places. Various solutions were suggested but all meant lowering academic standards (eg recruitment from Secondary Moderns on personal rather than academic qualifications, revival of the pupil teacher system) and the teachers’ associations opposed all of them; they believed that only applicants with (from 1951 when the GCE was introduced) the stipulated minimum  of 5 O Level passes – should be allowed to enter training college, and only Qualified Teachers should work in schools.
Although some of the strictest rules in the residential  training colleges were relaxed by the 1950s they remained, especially the women’s ones, relatively like boarding schools; for example,  Bishop Otter in Chichester only abolished its last dormitory in 1957
. Geoffrey Partington says that “In the 1950s the training colleges still conceived of themselves as moral communities. Great concern was taken with the character of the student-teachers, both in selection and in progress through college. Student-teachers were closely watched, in groups of a dozen or so, by education tutors who had preciously enjoyed success as classroom teachers or head teachers with the relevant age range of children and whose qualifications for appointment normally included that they were morally exemplary…It would be unfair to depict the 1950s training colleges as anti-intellectual, but most of their staffs considered the formation of character to be of pre-eminent importance”.

As far as secondary grammar schools in the 1950s were concerned, most teaching entrants to them in the 1950s had done a three year degree followed by a year of teacher education in a university school or department of education which led to a PGCE (Post-Graduate Certificate of Education). By the late 1950s increasing numbers of PGCE holders in ‘surplus’ subjects such as history and English were entering secondary modern and technical schools as there were insufficient posts for the in grammar schools (equally there were many non-graduate teachers in science, mathematical and technical subjects teaching in grammar schools as there were insufficient graduate candidates for these). The PGCE courses concentrated on teaching methods in the one or two subjects the student would teach in school and specialist subject lecturers usually supervised teaching practice. Geoffrey Partington says that it was generally assumed that university graduates would already have complete mastery of their subject although this was not necessarily correct as large sections of the syllabus – particularly in  history – would not have been studied since the first year of secondary school. Describing the content of the PGCE he says it would also provide “courses in general educational ideas and during the 1950s more specialised courses were increasingly offered in philosophy of education, history of education, sociology of education and psychology of education/learning theory, often as options. Psychology of education was much more likely to be compulsory than history or sociology of education.”

1960s

By the later 1950s teacher training was back in demand. By 1960 the training colleges’ annual intake was more than twice that of 1947 (14,844 cf 7,090). In September 1960 the two year training college course lengthened to three years but this did not deter applicants – in fact the 1960s were a boom time for teacher training students with a large expansion of student numbers – 24,000 extra places were authorised between 1958-1960. 

With the advent of the three year course, the course content changed; there was agreement that the longer period should be used not to introduce more matter but to enable students to work in a less hurried fashion. It was also agreed that the number of formal classes & lectures should be reduced and more time given to seminars, tutorials and private study. The two main elements of educational training would be maintained – the study of the theory and practice of education, and the study of one or two subjects normally included in school curriculum. Beyond this consensus there was some disagreement – some people wanted compulsory  courses in English, contemporary affairs, sociological background of education, mathematics and science. And there was no agreement as to whether the main emphasis should be on personal education or professional training , and whether in the professional training the emphasis should be on theory or practice. An influential Ministry of Education HMI written booklet came down on importance of academic work to give teachers standing and confidence to take their place besides graduates . There was also debate about how much time should be given to teaching practice and what this should include. The result was that courses across the country varied quite considerably (Dent gives some examples of the courses but there is no mention of history which was presumably just an optional subject everywhere).

The Ministry of Education tried to get training colleges to concentrate on training students for primary school service but this met with some resistance. The compromise was often very popular ‘Junior-Secondary’ courses covering work in upper Junior and lower Secondary schools. 

There was also a huge proliferation of short courses covering all aspects of education for serving teachers during the fifteen to twenty  years after the Second World War. They were provided by the Ministry and LEAs, Institutes of Education and teachers’ associations, and varied enormously in quality. 
In October 1963 the Robbins Committee published its report on Higher Education. The Committee had been appointed by the Conservative Government to review the system of higher education and recommend changes if necessary. It included a section on the education and training of school teachers. It concluded that Training Colleges felt themselves rather outside the system of higher education despite their standards justifying their claim to be part of it. It advocated a return to the McNair Committee’s ideas which had been much diluted, and recommended that colleges in each Institute of Education and University Department of Education should be formed into a School of Education.  
The Government welcomed the idea of closer academic ties between training colleges(now to be called ‘Colleges of Education’) and universities but did not agree to administrative and financial integration or independent governing bodies for colleges. However it did agree to the proposal of a four year course leading to a Bachelor of Education. Discussions about this began immediately although there were considerable administrative and other problems. By 1968 all 21 universities with institutes of education had agreed to offer BEd degrees but only seven agreed to offer classified honours degrees; three others offered unclassified honours degrees and eleven only General, Ordinary or Pass degrees. The first Bachelor of Education degrees were awarded in 1968 but the number doing them remained small; not till 1972 did even 10% of third year students go on to a fourth year. The many anomalies in the BEd structure were severely criticised by a House of Commons Select Committee which investigated teacher education and training during the Parliamentary session of 1969-70.
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